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Abstract: This paper presents a case study of a CorporatéalSResponsibility Program,
managed by a big corporate firm in Malaysia. Thegpam involved a rural community from
Northern Malaysia and the focus of the programoigransform the socio economic status of
village folks through education. The data of thigdy was collected through questionnaires and
interviews. The respondents for the questionnaira® village folks, while the interviewees were
key persons involved in administering and managfregprogram. One of the major challenges of
village folks from the area understudied was thve &mademic performance among their children.
However, the findings indicated that the acadeneidggmance of the students from the village
had tremendously improved since the implementaifahe CSR program. The successful factors
of the program were identified based on the feekibgoven by the respondents. The implications
of the study were also discussed.
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Back ground of the case study

he Corporate Social Responsibility (CSR) Progravestigated in this study was started in 1995. fuizled

and managed by a single large corporation in M#@ayke aim of which is to transform the mindsetiud

rural community through education. It is a longneprogram with the ultimate goal of providing theal
community with a better socioeconomic status in Ithreg run. In other words, the program aims to Ughbe
socioeconomic status of the rural community throtigdh improvement of education performance among@ach
children from the area. Although the program hasired wide media coverage and appreciation, naojuste
effort has been put to study the implementation twedimpact of the program thoroughly. In the 2@rgeof the
program’s implementation, it has experienced aetgf changes and progress. The program was cattbly the
mind of a brilliant corporate figure with the visido help those in need. It is now consideredeatgsuccess and
has the potential to be an example for othersltovio Therefore, the program deserves attentiomfresearchers,
not only to enrich the literature on CSR but als@hcourage other business firms and communitiengage in
CSR activities.

Resear ch Objective

This study aims to evaluate the impact of the C&gfRm and identify the factors that influence tbsults of the
Program.

Resear ch Significance

The findings of this study provide evidence on itn@act of the CSR program in transforming a ru@hmunity
through education. The identification success factaf the program, discussed in this paper, arefizal for
scholars in developing an understanding the framleved the determinant of a successful CSR progrém.
addition, the findings of this study are also uké&suother parties who are interested in beingetive player in the
implementation of a CSR program for a rural comruni
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Corporate Social Responsibility: The Factor and the | mpact

Corporate Social Responsibility (CSR) has varioefinitions due to the variation of the purpose &RC Among
the purpose of CSR is fulfilling an obligation ta@mmunity, building corporate reputation and sbdevelopment
(Hamidu et al. 2015). The recent literature on GftRcates that many researchers are interestetudyiag the
impact of CSR on business performance, both usimgnéial measures such as profitability and noasfiial
measures such as reputation. However, the earde sthdevelopment of CSR indicated that the praatit CSR
was very much associated with religious practiomymunal responsibility and social obligation. Ihetwords, the
practice of CSR aims to have an impact on societiyout having much consideration on the impact &RCon
business performance.

There are many factors that have been identifieidetsrs for CSR practices. While some firms p@c€CSR on a
voluntary basis, other firms implement it due te push of factors such as government interventtratja, 2012).
The framework of CSR practices also differ amongé$i. The framework of linking CSR practices anditess

performance has received wide attention among ach@Wingard & Vorster, 2001). In contrast, the Q8Rctices
among developing countries are still closely asatedi with philanthropic action (Jamali & MirshalQ®). In short,
the drivers of CSR practices, as suggested initdrature, can be classified into two main perdgest namely the
moral and the strategic (Dhanesh, 2015). As sublanBsh (2015) concluded that the Indian philosagtiyharma

is considered important when discussing CSR fraenpérspectives of culture in India.

M ethodology
In order to achieve the objective of the studyséhiur resources were used: written documentd, dleservations,
interviews and questionnaires. Data resourcestaidpgurposes are shown in Table 1.

Table 1: Data resources and purposes

No Data Resource Purpose

1.  Written To analyze documents related to its early histowplving the implementation, recognition,
Document and the development of such programs.
2. Field To evaluate the environment and activities durimgldivork, analyze the significant

Observation characteristics in the environment of the fieldwork
3. Interview Identify the background and the malraracters in the Program, value the respondent’s
experience and their views on the program, andytre researcher’s early outcome, based
on the written documents and observations madeeiffi¢ld.

4. Questionnaire  Analyze the profile of the vikag and their views on the Program.

Findings

This section reports the findings of the study.

A total of 71 main activities related to the pragrdave been identified. The activities were impletad in the
period between the™of May 1995 and March 2015. The activities carclassified into four main stages, namely:
Planning, Community Activities, School Activitiesnd Achievement. The four main stages can alsategorized
as input, process, and output as illustrated inifeid.:
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Figure 1: Relationship between input, process,ardut

> INPUT > PROCESS > OUTPUT

Planning Community Activities Achievements
School Activities

The Planning phase is an important form of input in the impletaéon of the program. Although the idea came
through the mind of a corporate figure, initial @asch has been done before the program officiaéijtedd. The
initial study was conducted on May 12995 by a group comprising staff members from NFIR, carefully
selected by the firm’s owner. As the program pregeel, a reevaluation was conducted between JunAiemngst
2004 for the first time in 10 years. The followisdy was conducted between November 2014 and Ma§, 20
years after the first. This paper suggests thaplduening phase was important input in implementhgprogram.

Table 2: Main Studies on the Program

Year Study

1995 Initial Studies — pre execution
2004 Reevaluation

2015 Evaluation

The Community Activities and Educational Activitierk SCHOOL A were both the main component of the
program. Activities involving students and teachefsSCHOOL A were given priorities, correspondinghathe
program’s main objective, transforming the commypit VILLAGE S through education.

Although the number of activities involving the #daommunity in the 20 year period are relativeby| the
number only refers to those activities conductedctly under the program. It does not include otheganizers
such as the public and private agencies. One ohdthigities conducted includes a field trip to otlstates, the
national exemplary village of 1995 that involves vilagers. A field trip to the International Agrtitture Food
Exhibition was also conducted on 2010.

Welfare activities such as medical checkups forr&sidents were conducted in collaboration withRwmary Club.
Activities that involved media partners with thdagers were also conducted.

Educational activities at SCHOOL Was a more dominant activity suitable with the gufahe program, which was

to highlight the important aspects of educatiornt B&the activities included an adoption progrdmatttook place
outside of SCHOOL A, such as in Lembah Klang. Ottmativational and academic excellence programs were
conducted in a resort, and higher institutions.

The educational activities for the student of SCHO® can be classified into motivational activitiescademic
excellence activities, field trips such as the tm&uala Lumpur, and sports. Based on the teacldrservations,
they found that the program helps boost the stitslpetformance in public examination while improyitheir self-
confidence and character.

Thelnput andProcessinvolved in the program produced a gdg@dtcome. The Program are awarded with various
recognitions even by the leaders of the countryi986, the Prime Minister of Malaysia paid a visitthe village,
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while in 1998 the Minister of Education at that éiralso visited the village, followed by the Ministé Youth and
Sports in 1999.
Other than visits from public figures, SCHOOL Aalsas a number of awards to its name as shownkte Ba

Table 3: SCHOOL A- List of Excellences

Year Achievement

2004 Ranked as the M2Best School in the 2003 UPSR
examination in the State and received special achfvam
the State’s Director of Education

2007 Awarded it first place for overall achievemémtthe UPSR
2006 examination and a certification of appreciatio the
category of schools with less than 50 pupils by the
Education District Office.

2012 The school’s archery team won second platieeaDistrict
Archery Tournament

2013 Awarded the Special Award (Increase in Pad3argentage

) for the 2013 UPSR examination by the District &ation
Office

Source — Internal Report

After further evaluation on the list of 71 actiei conducted under the program for 20 years, tihit/ lassified the
activities into three phases, namely the inputcess, and output. An analysis on the interviewpssrnvas also
carried out. Analysis on the documents and inésvsi indicates the five critical factors involvedtire Program,
namely Planning, Teamwork, Committed Leadership, Continuous Effort, and Volunteerism. These critical
factors are established at every level of the @ogithe input, process and the output phase.

Analysis on documents and field observation enabdsgarchers to identify the tangible elementstifer five
critical factors. However, the process of identifyithe intangible elements requires a more prudeatysis and
critigue. This element can be identified throughk feedback given by the respondents. Table 4 suinesathe
implementation of the program based on the tanginlé intangible elements that exist in the critifadtors
contributing to the three main stages; the inprdcess, and the output

Table 4 : Model of the Program

Stage INPUT PROCESS OUTPUT

Critical Planning Teamwork Committed Continuous Volunteerism

Factors Leadership Effort

Tangible | Document of Formal Committee of | Amount of time| Periodic No money
initial study, the KAKS Program, and cost meeting, incentives
Official plan with mutual performance
launching understandings audit
ceremony

Intangible | Vision and Good informal Willingness to | Service beyond| Personal
leader’'s desire | relationship contribute, core| time and title character of

value those involved
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Performance of the Program

Performance of SCHOOL A in a major public examiomtfor primary schools in Malaysia (UPSR) is theia
measure of the program. Based on the examinatidiorpeance achieved since the program started, tbgrgm
was considered a success and has gained the mebié 2 reference point by others. The program l&s a
successfully tackled the issue of student dropdigble 5 shows a disintegrating number of Year @ilpuefore the
implementation of the program. The program has essfally reduced the number of student dropout¥esr 6
pupils and enabled SCHOOL A to have a better f@acuacademic excellence.

Table 5: Number of Year 6 pupils before the Program

Year 1991 1992 1993 1994 1995

Number of pupil 17 15 11 11 5

Source: UPSR 2011 Postmortem Report

The selection of UPSR results as the reference pmirevaluating the Program is based on the taat almost all
UPSR candidates at SCHOOL A are from Kampong SerAfinishing primary school, students further their
education outside of the area, resulting in be#sults in PMR (Form Three) and SPM (Form Five)ther schools
in another areas. However the examination resfissudents at secondary schools are less appre@iaa measure
to value the success of the program. Secondaryoktbods to gather students from a larger areafalholws
differentvarious programs conducted by other ingtins.

Figure 2 shows the improvement in UPSR performdiree year 1991 until 2014. Although the UPSR parfance
varies, the results are always better than bef@émplementation of the programefer charts from the year 1991-
1995 before the Program was implemented

Figure 2: UPSR Performance —SCHOOL A
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The program investigated in this study is considesiesuccess based on the UPSR performance andndcade
advancement of the children of VILLAGE S. Academp@&formance post primary school is measured basetieo
increase in the number of students that were alfierther their studies at boarding schools andersities because
of their good results.

Table 6 shows the summation of academic performbpdbe ex-students of SCHOOL A that were ableutthier
their studies to the secondary and tertiary insing from year 1998-2006 (8 year). The achievenmerthese 8
years is by far better than before the program wgdemented, which were 2 graduates in the spaciofears
(1955 until 1995).

Table 6: Summary of Academic Performance (1998-2006

Number of VILLAGE S Breakdown of Secondary | Breakdown of Post- Quotes from 1995
students doing the SPM | School entrances secondary Education Research Report
(Public exam for FORM 5) entrances

16 students (13.1%) wentl2 students (9.8%) went {oBetweenl1955 and

122 students to boarding school the University 1995, there were only
106 students (87.9%) wentl2 students (9.8%) went {02 university graduates
to normal secondary schoolCollege/Institutes

Source: Internal Report

The selection of UPSR results as a milestone insorgay the success of the program does not mearf-tRM A
has abandoned other criteria of nurturing compegiergonalities among the students. A good UPSRtralso can
be related to the achievement in transforming tmaraunity to be more positive and committed towardscation,
including those conducted by the school. We catffircorihis through the feedback from teachers at SCH A.
‘So far, the parents have shown great effort ardponse; for example during the
Headmaster’s retirement ceremony last year, theept have been heavily involved.
They are keen to give opinions, are committed aiiihgvto work’. Teacher R, 17
January 2015

Other than that, the success of the program indripg UPSR results can be portrayed through thslityato solve
problems outside of the school. Quoting the progmoposal, the report admitted that academic perdorce is
related to these three factors

« Environmental Factors that are not mentally stirtindg thus their academic performance

e The financial burden of the families limits the lahiof the students to fulfill their academic need

» The mind set of parents and students

Therefore, this paper hypothesizes that a betteéRJResult is a direct consequence of better camditinvolving
the three factors.
Not only are the academic performance improved,pifogram has also changed the character of therstsidas
shown in the following respond:

‘The kids here usually will not join a football tmament [before the Program] due to

the lack of self-esteem, lack of facilities, ankleotschools will normally be equipped

with football boots, so when we got the idea touesq them from FIRM A and they

complied, we could have 22 pairs of boots if theeze 22 players, and the teachers

were excited as well, and training sessions weredaoted in the evening and extra

classes with books provided by FIRM A, when thezeewelasses we can see their

passion to attend school and keeps on improvinddif@ving years, if there were co-

curriculum activities at SCHOOL A would be sureparticipate. Before that it was

never the case because of their lack of self beliBéacher R, 17 January 2015

Descriptive analysis

This section reports on the results of questiomsatistributed to the community. The total respotsiere 80
people, representing 80 households. Based on Tabhe total female respondents are 61 and 19 noaliesf the
total 80. Male respondents are of the highest nunivethe category of 55-58 year olds, while the &b
respondents are the highest number in the 35-38ojéacategory. The distribution of the respondactording to
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their gender is not part of the data collectiompl@he date however describes the respondentsvrat able to
comply during the distribution process

Table 7 : Respondent Demography According to Age@eander

Age Group (EEIHET
Male Female
15-19 1 1
20-24 0 2
25-29 0 4
30-34 1 8
35-39 0 10
40-44 0 6
45-49 2 5
50-54 4 6
55-59 7 5
60-64 3 9
65-69 0 0
70-74 0 2
75> 1 3
Total 19 61

Table 8 : Number of Respondent According to Houkkho

Number of Respondent Number of Household(s)

4 1
4 2
14 3
15 4
11 5
8 6
15 7

8

9

Table 8 shows the number of households for eaghoreient. A total of 4 respondents lives alone, ththe
highest number of household at 9 persons. A larggnity of the respondents have a total of 4 tooudehold
members with a total of 15 respondents.

FIRM A plays a critical role in the educational aespof the children of VILLAGE S, as almost all pats in the
community only have a secondary education certdicdhe parent's educational qualification reflettir
knowledge of their children’s educational importarend learning strategy. Table 9 shows that only & either
the mother or fathers have received tertiary edocat
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Table 9: Parent’s Educational Qualification

Educational Qualification Father Mother
Primary School 22 26
Seconday School 37 39
College/ polytechnic 2
University 1 0
Others 62 66

Conclusion

The CSR Program investigated in this papas achieved its goal of transforming the sociaeadcs of the rural
community through education. The model revealethim study has vast potential to be replicated thyofirms or
groups for other community groups. However, thdicafion process is expected to be a daunting tdsk, to
various elements involved in the implementationaofsuccessful CSR program. Therefore, for thoseiegart
interested in implementing a CSR program, and tios¢ who have decided to use the program presentéds
paper as an example, there are a few challengesebd to be highlighted. Among others, the moéektbped in
this paper contains tangible and intangible elemesmid both are equally critical. The tangible edeta include
written proposals, pre-implementation researchiyvidies, and a work structure. The intangible elatseinclude
values, informal relationships between the progcammittee members and the culture of the villagers.
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