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Abstract: Despite the fact that distance education has betgrated into the mainstream of
Nigeria’s educational system (thousands of thosaiedein the conventional education were
adequately offered admission through the distaeaming), this mode of educational delivery is
still increasingly misconceived especially by umgity teachers who were trained through the
conventional mode. This study was, therefore, edrdut to ascertain the common
misconceptions associated with open and distararaitey by university teachers in Nigeria. The
study adopted the descriptive research designeoéxhpost facto type. The population comprised
all the university lecturers at Ibrahim Babangidaivérsity, Niger State and University of Ibadan,
Ibadan, Nigeria. The sample size comprised one fiedndnd thirteen (113) lecturers selected
through the purposive sampling technique while $gnmandom sampling techniques was used to
select fifteen (15) departments (seven from fagslof Education, four from Social Sciences and
four from Arts). For participants to qualify forleetion, they must have been teaching at least for
three years in the distance learning programme naumgt have had minimal understanding of the
philosophy and modus operandi of open and distsgam®ing. Common misconception of open
and distance learning questionnaire (CMODLQ) r=8dswsed to collect data which were
analysed through simples percentages and crostatiainu Findings showed that (87 per cent)
perceived ODL as a debased form of learning withmeeh emphasis on individualized rather
than group learning. (90 per cent) conceptualised iess vigorous since the content of learning
cannot be adequately covered within short periodacg-to-face contact while (70 per cent)
claimed that evaluation of learning in ODL is le$gorous due to the consideration accorded the
competing demands of learners. These results exveéhbht much is still needed to be done in
order to create enabling environment where ODL magnes would be favourably perceived by
university lecturers. Based on these findings,stiategies that can be used by open and distance
learning institutions to promote the acceptabitifythis educational delivery mode as a standard
and alternative educational component especiallyeusity lectures such as improved teacher-
students contact for adequate learning process; ggimester examination for both conventional
and ODL students; regular and adequate trainingcémventional university teachers on ODL
operations be taken as a matter of priority weggested. The paper also advocated for adequate
quality control measures to be taken by an indepetnidody like National University Commission
(NUC) so as to encourage patronage of ODL in Neggarid competencies of the students in the
ODL programme.

Keywords. Common Misconceptions, Critical Analysis, Informithe Misinformed, Open and
Distance Learning, University Teachers.
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INTRODUCTION

igeria is the most populous nation in sub-Saharfait#@Awith about 140 million people (National

Population Commission, 2007), occupying a landnadsabout 923,768 square kilometers and

with over 274 ethnic groups making up the fedematibhe social and economic dimensions of
providing education for the population, within tltentext of prevailing national circumstances of miing
financial and other resources in the face of dgarakents needs are heavy.

The ever-continuing growth in Nigeria’s populatiprow estimated to be 150 million as at 2010 goigpg b
2007 population figure and growth rate), the attenieébscalating demand for education at all levbis difficulty of
re-sourcing education through the traditional me#rface-to-face classroom bound mode, and the etimgp need
to provide education for all (EFA) irrespective efvironmental, social or cultural circumstancesehmeant that
the country must of necessity find the appropréatd cost effective means to respond adequatehetbuge unmet
demand for education.

Every nation invests in education because it caodyme unquantifiable benefits for individuals,
organisations and the society as a whole. Educasigerovided through formal and informal means.fanmal
settings the conventional (face-to-face schoolricsion) and distance education (offered with safian in terms
of physical location of instructors and studen&yébeen used to provide educational opporturiiescipients.

However, the growing demand for education in Nigexhd inadequacy of the conventional education to
meet the demand has resulted into the distanceadncas alternative avenues. Aderinoye (2004) ntedathat
24% of the applicants from eight selected state® wéfered admission in 1998/99 session and 10.d&titeed in
2000/01 session citing JAMB cite as the sourceatdgeed that the situation could be to lack of sgacghortage of
adequate manpower and high cost of keeping thestsidn schools. All these emerging situationsehsignal to
the need for a comprehensive search for a mordeyiabbust, reliable, efficient, effective, and £beneficial
educational solutions, which according to Jeged®3», Sadeq (2003) and Aderinoye (2004), the magicél
pathway to achieve these is by embracing distadaeation method to cater for those denied admission

Open and distance education though not new in Nidexrs been given much prominence of recent. Many
Nigerians benefited through the open educationréspondence) of Rapid Result College, and Exam e3scc
Correspondence College, among others. In facttfikdJniversal Basic Education (UBE), distance atioa is one
of the major pivots, on which the present Fededahiaistration in Nigeria hopes to improve the qitsgnand
quality of instruction in Nigerian schools. It itsa a means of providing access to basic and tgriducation for
Nigerians. Policy statements and actions have dillgnto the determination of the government take a success
of the programme (Yusuf, 2006).

Ambe-Uva, (2007) stated that the 1977 Nationaldyadin Education (NPE) for instance was unambiguous
in its emphasis that ‘maximum efforts will be madeenable those who can benefit from higher edonaid be
given access to it. Such access may be througlensities, or correspondence courses, or open itiest;, or part-
time and work study programmes’ (NPE, 1977). Thécpcequally states that “the Federal Governmerglish
undertake to make life-long education the basistfemation’s educational policy’ (Ibid,: 8).

In order to achieve the objective stated in the NIRE Government adopted a philosophy of educdtion
Nigeria meant to ensure that ‘at any stage of thecational process after primary education, anviddal will be
able to choose between continuing his full-timedits, combining work with study, or embarking or-fime
employment without excluding the prospect of reswygnstudies later on’ (lbid,: 9). The report equaity
recognising the importance of self-learning unded the fact that, ‘the education system will beicttired to
develop the practice of self-learning’ (Ibid,: 8).

As earlier stated, Distance Education has come to stay in Nigeria as an alternative route to equal access to
educational opportunities especially at higher ingtitution level. This is because thousands of those denied in the
conventional education were adequately offered admission through the distance learning. Despite this opportunity
however, some students are still left out because there were limited vacancies and inadequacies of programmes to
be offered. Also, some still feel reluctant because of the impressions they create or hear of the distance learning
education.
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Apart from the shortcoming earlier stated, various literatures consulted and interaction with University
teachers revealed different attitude that stems from misconceptions about curriculum in Open Distance Learning
(ODL); use of modern technology, mode of teaching and learning in ODL; student support services, time and
duration of programme; interaction between the teachers and students, feedback problems; and recognition and
acceptance of degrees award.

Ambe-Uva (2007) concludes thedrious statistics indicate that majority of Nigars are yet to be reached
(the class of the poor, illiterate, women, margsed and those living in remote areas) through fome of
education or the other. When we therefore condigerpopulation of more than 140 million (N.P.C 2}0er
poverty rate of 67.8 per cent and her 70 per cardl rpopulation (Jegede 2003), what we visualise tre
conclusion drawn is the tremendous need to meeti¢gheands for education at all cost. The demandvgehier
checkmated by the attitude and misconceptions hyational teachers that handle ODL programmes.

On the basis of the above submission, this study is therefore design to help identify various misconceptions
on ODL as alternative to conventional educational system, critically analysis the misconceptions about ODL when
compared with conventional educational system and thus inform the misinformed conventional teachers on the
variability of opportunities abound in ODL as better opportunity to provide quality education to thousands of those
denied admission into our higher institution of higher learning in Nigeria.

Objectives of the Study
The objectives of the study are to:
A. Find-out the common misconceptions that conventianaversity teachers have about open and distance
learning
B. Ascertain which of the misconceptions has the hgfrequency value
C. Find-out the reasons responsible for such miscditrep
D. Determine the common manifestations exhibited hiyarsity teachers to teaching and learning progess
open and distance learning as a result of the misgaiions
E. Suggest possible ways through which universitylieexcan be made to have a positive mindset towards
open and distance learning and accept it as aatded well as alternative component of the edoicati
system.

Resear ch Questions

For the purpose of statistical analysis, the objestwere turned to research questions; which were:

1. What are the common misconceptions that univetsdghers have about open and distance learning?

2. Which of these misconceptions has the highest &éequvalue?

3. What are the reasons responsible for these misptione?

4. What are the common manifestations exhibited byaersity teachers to teaching and learning proaess i
open and distance learning as a result of the misqations?

5. What are the possible ways through which univetsiichers can be made to have a positive mindset
towards open and distance learning?

Conceptual Clarifications
Definition of Open Distance L earning

Open Distance Education (ODL) has been seen arutilbles in different ways by scholars. While some

call it Open Distance Learning, some say it is Op&tance Education (ODE). In whatever directioaytiperceive

it, their definition and description are directedvards the separation of teachers from the studenliise what is
operated in formal education system worldwide. \Wallsherefore examine few of the definitions asrd in the
literature. Alaezi (2005) defined open learningedsicational patterns, approaches and strategiepéhmit people
to learn with no barriers in respect of time, spasex, age, and previous educational backgrouna -entry
qualification, no age limit, no biases against gapder, race, tribe, state of origin, quota sysééamOpen learning
is a new stage along the path of socio — educdtremalution.

Ojo, Ogidan and Olakulehin (2006) defined openrizey as an organized educational activity basethen
use of teaching materials, in which the constraimtsstudy are minimized in terms of access, emrytime and
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place, pace, method of study, or any combinatiothete. However, distance education on its owrsstie the
physical distance that does not allow direct irdBom between the teachers, and the learners. i@istaducation
may promote openness but it is not open learnihg dombination of open learning and distance edhcagive

rise to the term known as Open and distance legurtdiNESCO (2002) defined open and distance learamgn
approach that focus on opening access to educatidrtraining provision, freeing learners from tlatraints of
time and place, offering flexible learning oppoitigs to individuals and/or group of learners. K@2005) defined
open and distance learning as no more a mere éolusystem in which the teachers and the learmerseparated
by distance, it is best described as a flexibletiimaédia delivery system which is highly sensitteesocial realities.
However, the concept of open and distance learsuggest an educational approach designed spetiatiyach
learners in their homes/offices/shops and otheations where they might be, provide learning resesifor them to
qualify without formal class attendance in persongreate the benefits for lifelong education, natter where or
when they want to study.

According to Dhanarajan (2001), “distance educaisothe means by which the teacher is taken litetal
the student. It is a teaching and a learning psoaesvhich students are separated from the teadhesasphysical
distance which is often bridged by communicaticehhologies.” Perraton (2001) sees distance edurcas “an
educational process in which a significant proportof the teaching is conducted by ‘someone’ rerdduwespace
and time from the learner. The link between thatigone’ and the learner is therefore necessardyiged by
different means of communication and instruction”.

Historical Development of Distance Education in Nigeria

The history of distance education in Nigeria ddiask to the correspondence education as a means of
preparing candidates for General Certificate indadion, a prerequisites for the London MatriculatiExamination
as far back as 1887, enrolled as external studéundying through correspondence, and without engpginy formal
ties with the educational institution. Many Nigersawere quick at utilising opportunity availableahgh ODL to
obtain first degree and professional certificatédefinoye and Ojokheta, 2003). Omolewa (1982) siaslarly
mentioned that in 1925 several Nigerians, amongitego-Ilta and H.O. Davies, passed the London Maaimon
Examination. Later, E.O. Ajayi and Alvan Ikoku bathtained University of London degrees in philosoph1927
and 1929 respectively, and J. S. Ogunlesi obtanaegree in philosophy in 1933. Late Obafemi Awaland Late
Nnamdi Azikwe were among nationalists that enjolyeopportunity created in distance learning toeheertificate
in their chosen field. Thus, access to educati@pgortunities at a distance contributed immenselythiese
individuals productivity, which found resonancetlire innovations they subsequently demonstratetidin tarious
field of endeavour as teachers and politicians.

The first indigenous distance learning programmes W& English by Radio programme of Nigeria

Broadcasting Corporation that followed independeinc2960. The programme was primarily targeted rahgry
and secondary school levels and covered core coatdmth levels with more emphasis placed ondhaehing and
learning of Science, Mathematics and English.
In spite of the establishment of the University IEgé Ibadan in 1948, many of the pioneer acadetaft af the
University pursued their higher degrees througtadise learning mode, thus combining work with higtiegree
programmes. The competition for admission into ltheversity College established in 1948 at Ibaddre (bnly
university in pre-independent Nigeria) forced mamgeek for admission as students of correspondenitages in
Universities and Institutions in the United Kingdom

The technology driven distance learning came intstence almost the same time with the first indiges
distance learning with the emergent of Educatiohalevision programmes of the then National Telewvisof
Nigeria (NTV). There was also Schools Educationaldgicast of the Radio Nigeria stationed in Lagas retayed
all through the federation. All radio stations weeguired to hook at specific times of the day dagrschool hours
for broadcasting of programmes.

In the last four decades, University education prognes in the country begin to witness a lot ofngjes
in terms of instructional delivery mode in someoaof tertiary institutions. The Correspondence aperOStudies
Unit (COSU) of University of Lagos that startedlii74, which later changed to Correspondence and Shalies
Institute (COSI) and now known as Distance Learriimgitute was the first attempt made to estabdististance
education unit as part of a University in Nigetiabegan initially to offer programmes in scienchkieation at first
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degree level in Biology, Chemistry, Mathematicsy$ts and Postgraduate Diploma in Education (PGI2E)
degree holders that did not possess teaching padilins.

The National Teachers’ Institute (NTI) started aslistance education institution in 1976 (as thetfir
dedicated distance education institution) with skipport of UNESCO. It began by training Grade Twaadhers
(TC 11). In 1990, the Nigerian Certificate in Edticea (NCE) programme was introduced into NTI prograes
when the expectation that the minimum teachingfaete in Nigeria was expected to be NCE. Theitat also
introduced the PGDE programme in the year 2005. &hmBello University (ABU) also started its distanc
education through a training programme known ashi@as-in- Service Education Programme (TISEP) fadés
Three and Two teachers and later the Nigerian f@até in Education (NCE). Also in November, 192Ahmadu
Bello University (ABU) established a University ttie Air Programme for teachers in secondary schaots
teacher training colleges.

The External Study Programme (ESP), that laterrned@e Centre for External Studies (CES) now called
the Centre for Distance Learning (DLC), was essdigld by the University of Ibadan Department of l&du
Education in1988 to provide opportunities for teachers workimghe field of education to improve their skillsch
knowledge through on-the-job training. This in-seevtraining enabled them to subsequently raisie ghatus from
holders of Nigerian Certificate of Education (NGB)full-fledged university degree holde®hough, University of
Ibadan distance education only provided for teag;hthis has changed as almost all the facultighenUniversity
now participate and provide admission to interestadents through the distance mode.

To offer similar programmes, the University Abujstablished its Centre for Continuing Education in
1992.The National Open University of Nigeria (NOUN), westablished in July, 1983, by an Act of the Nadlon
Assembly as the first distance learning tertiastitntion in Nigeria when it became crystal cleathe then Federal
Government that the ever growing demand for edoedty her people cannot be met by the tradition@ams of
face-to-face classroom instructional delivery. NOW#s closed for almost 16 years but was re-opeheere are
other professional bodies and government institgtithat offercourses such as law, business administration,
journalism and accounting in distance learning mode

Management and Organisation of ODL in Nigeria

The management and organization of open and disteacning institutions all over the world are eifnt
from the conventional face-to-face institutions. drganise ODL, Ajadi (2009) said there is the nemdombine
intellectual efforts with physical abilities in th@anning, implementing, course materials develageourse
materials presentation, facilitation period/conthotir, instructional delivery methodology, hieraradf authority
relationship, method of assessment and learnepsugervices. Ajadi (2009) further said that tmgamization of
open and distance learning at the university levay be either on a single or dual mode. In Nigehare are three
(3) universities (University of Ibadan, Universitf Lagos and University of Abuja) recognized by iNaal
University Commission, NUC (2007) that operated |dude of study and only one dedicated single mode
university (National Open University of Nigeria)atso recognized by National University CommisqNiJC) as at
the same time.

Ajadi (2009) quoting Croft (1992) noted that thésea distinction between the mission of conventiona
face-to-face universities and dedicated distaneea@ibn universities. The conventional face-to-facéversities
find its strengths in tradition, teaching, reseamol scholarship while dedicated distance educatiiversities find
its strengths in their contribution to accessipiind equality. This is in variance with the coni@mal face-to-face
university. Distance education as an alternative ctinventional face-to-face education may face heavy
resistance/challenge from those who saw it as sebest option and those who saw education par lexcel as
classroom teaching.

In Nigeria, the dedicated distance university hasly Centres which oversee, coordinate and marfage t
activities of the university at the state levelsatners are constantly in contact with Study Cemnta¢her than the
headquarters. Study Centres are responsible fgerahservices to the learners that tend to bireghteadquarters
closer to the learners at the State and Local Govent levels. The Study Centres are responsibldistribution of
course materials to the learners, facilitation, agidtribution of continuous assessment, counselamgl
examinations.
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Comparative Analysis of Distance Education and Conventional Education Programmes

There is a high demand for higher education as nitvajof the school certificate holders that are Igigal
for admission to higher institutions of their chmicould not do so because of keen competition tsalat the
approved conventional schools available. Olayir@@06) reports that no less than 1million candidaiggly for
university admissions every year of which more thdmundred Federal, State and Private Universifi@ghich less
than 20% are offered places, leaving the alteraativOpen Distance Learning option for those sttslemo could
not gain admission to the conventional institutions

Currently, the number of students that benefit fidisiance education is statistically very low ampared
with those that attend conventional face-to-faceersity courses. Only two Universities (Abuja drajos) of the
federally owned Universities offer dedicated disereducation courses at degree and sub-profesdiewvels.
Others like ABU and Ibadan provide extension arfohstofessional courses in education, agricultume laealth to
meet local demands. ABU also makes extensive usadid and television to reach farmers while relgetibadan
having established Diamond FM in 2009 has introducging radio to reach her students. All Univeesitprovide
in-service education in one form or the other.

However, admission of students into the conventiamdversities is strictly by Joint Admission and
Matriculation Board (JAMB) a statutory body thaguéates Universities, Polytechnic and Colleges dfidation
admission. Having sat for JAMB and passed with mimn points, the students are still expected toesepieast
200 marks of the 400 marks obtainable, prospeciralidates would still pass through the proce€ost JAMB
test in their school of choice. This is aside tkt@iament of 5 O’Level credits in the course thedsints wish to
study at the University of their Choice. DE studedb not necessary pass through this baptism as theno
instituted authority like NUC or JAMB that moderaemission of students as experienced in the caioveth
institutions.

Also, while the tenure of studentship in the cortigeral education is four years IJMB students, diegdry
students spend only three years (those studentshthe obtained either National Certificate in Eatian or
Ordinary National Diploma certificate before) eitieur or five years are expected of students in BREgular
students have abundant opportunities at their dalpas the fees paid are much less to those dffahimir
programmes through part time (distance). Attendigngures/examinations and allocation of classeimventional
school is less worrisome as in the distance edueafihe nature of the distance education doeslioot enuch time
for extracurricular activities that could boost nitye and psychomotor capacity of the distanceness. All these
are despite the fact that all students are expdctembtain the same certificate and operate instdr@e labour
market.

METHODOLOGY

Resear ch Design
The descriptive survey design of the ex-post fagte was adopted for the study

Population and Samples of the Study

The population comprised all the university lecturers at Ogun Sate University, Ago-lwoye, University of
Ibadan, Ibadan, and Lagos State University, Nigeria. The sample size comprised one hundred and thirteen (113)
lecturers selected through the purposive sampling techniquehile simple random sampling techniques was used to
select fifteen (15) departments (seven from faculties of Education, four from So@&aiences and four from Arts)
For participants to qualify for selection, they mhave been teaching at least for three yearseimligtance learning
programme, and must have had minimal understarafitige philosophy and modus operandi of open asthadce
learning.

I nstruments

Data were collected throug@ommon Misconception of Open and Distance Learning Questionnaire
(CMODLQ) with a reliability coefficient of 0.87. Data cotieed were analysed using simple percentages arndrion
analysis.
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RESULT AND DISCUSSION OF FINDINGS

The results obtained through the research quesdi@presented below:

Resear ch Question One

Research question one sought to find-out the conmmisnonceptions about open and distance learnirangrihe
respondents. They were asked to write-out thensfabout open and distance learning and the fatigwiere
identified and collated:
* A debased form of learning with so much emphasismdividualized rather than group learning
» True learning takes place with the physical presariche tutor; any other learning form from this
arrangement is inferior learning;
* True learning cannot be mediated by technology;
» Less vigorous since the content of learning cabeaidequately covered within short period of fase-t
face contact;
» Itis opportunistic form of learning for averageless intelligent students;
* In-depth knowledge acquisition is unachievableulgftoODL;
» ODL is not suited for practical learning;
* Progress of learning cannot be systematically detesd or measured,;
» Affective dimension of learning is often sacrificed
» Evaluation of learning is less vigorous due to¢besideration accorded the competing demands of
learners and
* ODL is too isolational.

Research Question Two
Which of these misconceptions has the highest frequency value?

About the 90 per cent of the respondents concdpaghlODL as a less vigorous means of educational
provision since the content of learning cannot degaately covered within short period of face-toefaontact.
They argued further that since enough contact isnaale feedback on teaching and learning wouldrpmssible.
On the basis of this, the characteristics requkdlistance learners differ from those requiredlezfrners in
conventional classrooms. The finding also showed 87 per cent of the respondents perceived ODd desbased
form of learning with so much emphasis on individed rather than group learning.

When compared to most face-to-face learning enwiemts, distance learning requires students to bre mo
focused and better time managers and to be ablotk both independently and as group members (Haray
Boaz 1997). 70 per cent claimed that evaluatiodeafning in ODL is less vigorous due to the consiten
accorded the competing demands of learners. Sortteeakspondents (64 per cent) believed that lesineODL
are less intelligent and educational competent wdoenpared with students in conventional universjtstem. Also,
about 56 per cent of the respondents are of th@apthat evaluation of learning outcome in ODLless vigorous
due to the special consideration accorded leatvezause of the competing demand they face. Henisehélieved
that in-depth knowledge acquisition is not achiégdabrough ODL.

Research Question Three

What ar e the reasonsresponsible for these misconceptions?

Some university teachers (53% of the sampled) belibat courses offered in distance education t{s no
adequately prepared for as been experienced imatigional classroom environment, while 47% aré¢haf opinion
that teaching appointment in ODL is not tailoredhvthose experienced and skilled in distance educatather, in
most cases, lecturers in the conventional educatioo presume fit in are easily employed in distale@ning,
because of this, a lot of responsibility are plasedhe students in ODL. This has also been estadddi by Hillstock
(2005). Such responsibility includes idea of séécted learning.

Students in DE find it difficult to make inquiriesdvisory services, information management, library
services, record keeping etc. This makes affediwgension of learning to be sacrificed. This iraplithat ODL
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programme is less vigorous since the content afieg cannot be adequately covered within shoriogeof face-
to-face contact. Reviewing the study of Alford aBdgelland (2001) courses in ODL require a great aé
development and preparation on the part of theutecs but some lecturers are mostly engrossedeiristige on
stage’ approach used in more traditional educatimtead of ‘guide on the side” that is most retéva the DE. To
this end, some people have misconceptions abouLihigy of the products of the DE.

Most students because of the time factor and the@af their occupation could not access the dppdy
available to them. Observation revealed that ictéya with students in some universities that pdevDE showed
failure in adequate academic and administrativeasuservices while course materials that in mases needed to
be specially made to suit the DE are not providda quality of the physical infrastructure does m@vide support
to distance learners. The classrooms in some sslidwre DE programme are located are badly veadilahd are
in a noisy location while the absence of audio-&idacilities all indicate limited academic supptrtthese learners.
As a result of the aforementioned problems, sonieeusity teachers find it difficult to see a leariaving in-depth
knowledge acquisition through ODL. This finding egs with Kilian (1997) submission that DE when caneg
with conventional is more costly in terms of tireaergy.

Some teachers have misconceptions about the umstafctional designers and instructional technislisg
responsible for assisting lecturers by reviewingrse content and applying the appropriate toolstacknology to
enhance the learning experience. This is unlikeelbged countries where these professionals aredfearbe
available and relevant to the success of ODL, Négisrnot making much effort to develop and make ofthese
professionals as consultants, web developers, iwahwriters, and/or researchers. The belief antdionoof
conventional teachers is that the absence of tineswative makes ODL a mirage as learning cannanbdiated
by technology in fact only 32% of the sample resfmns have personal laptop to conduct researches.

On the effective use of appropriate technologydb®mon misconception is that distance educatiomalequ
the use of a particular type of technology, nantietylnternet. Unlike developing countries like Nigewhere there
is sufficient electricity that boosts learning aittes, this leads many to believing that by makmaterials available
to students online, the job is done. However, igexia, insufficient power supply and inadequate gotar literacy
inhibit both the teachers and students to acceseghortunity available in computer technology.

Resear ch Question Four

What are the common manifestations exhibited by university teachers to teaching and learning process in
open and distance learning as a result of the misconceptions?

As a response to the misconceptions about ODL, eusity teachers perceive the products of the
programme are been inferior to their conventiomainterparts in terms of quality. At the Universitiylbadan, for
example, not until recently that other faculty agesm the faculty of education allowing their defpaents to take
part in the activity of the Distance Learning CentwWith their embracement, the University has ptediaccess to
thousands of applicants wishing to have universitycation. Unfortunately, some of these teaclas teaching
appointment in ODL programme as opportunity to featn the national cake without given the requiredlzto
work as they do in the conventional educationalesys

Research Question Five

What arethe possible ways through which university teachers can be made to have a positive mind-set
towar ds open and distance lear ning?

It is urgently necessary to incorporate distaneenieg as a compulsory course in our educationsesuin
the university. For this, every intending teachreall our educational system would see the relexamd need for
distance education as alternative route to acdéssif education in Nigeria. Also, regular capgdbuilding for the
existing university teachers is important as thifl equip them of the peculiar nature of ODL asfeliént to
conventional university education.

Only certified teachers that are experienced in Qbkories and practices should be made to handle
teaching of students because of the special peitigisaof the ODL.
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CONCLUSION

The distance education system has emerged as exmaaite as well as complementary channel of
education and training in Nigeria. DE is being mpused quantitatively and needs to move towardditgtiae
standard so as to meet up with the challenges gospdople who believe that “nothing good comesadusrael”.
The misconceptions people have on DE vary, howetltegy opened ways for a change of attitude by the
government that need to provide enabling law tadguactivities of the institutions and other stakdbrs that
provide DE services in the country. The studerdsfiers of DE should be able to compete favouralai with
those in conventional programmes. This is necesBacause with the growth in population in the cognthe
process of convergence between distance educatidrc@ventional education is becoming faster amsl whll
increase in the nearest future.

To this end, there is the need to combine intalEcefforts with physical abilities in the plannjng
implementing, course materials development, coursderials presentation, facilitation period/contduiur,
instructional delivery methodology, hierarchy oflaarity relationship, method of assessment anchirarsupport
services. Distance Education needs equal atteasahat of Conventional Universities; hence, thechto have a
statutory body apart from the NUC to monitor améatnline activities of all institutions providingeDprogrammes
in the country. This will go a long way to sanittbe quality of personnel involved and the prodwétthe ODL for
the competitive labour market as the studentserctinventional institutions.

The conventional institutions that also provide Etould endeavour to have the same course content fo
their students irrespective of the nature of thegpammes they offered. This will further improves thtandard of
students produced in the DE. There is urgent nieagvisit the issue of Student Support ServiceS|Si& DE
programmes. Both the administrative and acaderaf€istvolved in DE should be inducted in the peaulature of
DE as different from conventional education, anduth be ready to offer themselves to serve theésteof the
students. There is immediate need for policy mat@fsrmulate necessary policies and strategieswiiibenhance
quality of distance education in Nigeria so thad #ountry will play active role in the globalisedidwledge
economy of the Zicentury.
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