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Abstract: The positive impacts of education on developnaetrecognised. There is also a gap
between what education is expected to achievevemat have been achieved in very many
developing countries. This paper gives an empidcabunt of education policies, preferences and
performances of students in Bangladesh. It dragsther observations and threads of a number of
research works. The analysis directs our attentmrthe likelihood of graduated students
remaining unemployed owing to differences betwdenrtumber of graduates and jobs available
for them. Further analysis suggests that educgtaticies and social values influence the choice
of education. Higher education has always beenngpority by the national policy makers.
Neither national policy makers nor students andrtharents give a positive thought over job
oriented vocational education. Education policigitefl to provide with conditions necessary for
enterprising activities among young students. Thadse perpetuate the tendency of spending on
unskilled human resources. As an outcome, ineffyyeand waste of resources (both economic
and human) is notably high owing to the limited &ty of the labour market to absorb the
graduated students. These have created a phenormataedacated unemployed. A significant part
of the potential resources of the society are eabadufrom participation in socio-economic
development. In concluding, this paper argues &ng beyond higher education and fostering a
reorientation of values and practices of techrécal vocational education.
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INTRODUCTION

conditions detrimental to realisation of the fulltential of education for affecting developmentheTissue

overlaps disciplines such as sociology, politicziesce, anthropology and economics. The theme isf th
paper draws mainly on sociology of development. 3b&ological notion of development puts emphagisacietal
progress and human development. Education is redaad the most effective means to achieve thosisgs.
Development includes economic growth. Economic gnowan only proceed as planned if there are human
resources with the required technical and mandgskih. Development implies widened possibilities choose.
Education creates those possibilities.

This article addresses an issue which increasinghfronts development research, policies and gdhés:

Experiences of the developed industrialised s@sesind the emerging economies are clear evidence of
positive impacts of education on development. Etlosatransmits knowledge and skills, and opens up
opportunities for employment. For students, edocasilso means higher income, improvement in thamdard of
living or moving upward in the social strata. Theyain the capability of absorbing new informati@aster and
make applications of knowledge and new informatimore effectively. In the wider social arena, ededayoung
people are expected to affect productivity and ghobesides contributing to the well being of a stciand its
people. Furthermore, education is expected to redigtural norms and democratic values. Educdtailitates
emancipation. Thus, education not is a means t@eellevelopmental goals but education is a godkelf. The
widespread belief today, driving mainly from the N&ee states, is that people are entitled to edocat
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As an outcome of multiple roles of education andvewsgence of interests, there has been increase of
schools, colleges, and universities in developiogntries. Not only enrolments in educational insiitns swelled,
but also number of young graduates. But, the numberaduates tells us little about the qualityeadfucation.
Observation clearly shows a considerable gap betwd®t education is expected to achieve and what baen
achieved. In very many developing countries thera growing concern about the massive unemployadg/boys
and girls. The most potential social resourcesaotuded from participation in socio-economic depehent.

This paper gives an empirical account of the exqpee of Bangladesh in education sector. Observation
shows: 1. Differences between the number of gradusiudents and jobs available for them; and 2udelsurplus
of unskilled labour force, while there is acute rsage of skilled professionalsApparently, as observed, education
policies are not conducive to labour market, aratetare inbuilt disincentives to vocational eduwsatiThe obvious
guestion isWhat are the factors that influence education policies and choice of education

This question is addressed in this article. It dré@gether historical analys?sobservations and threads of

a number of research works to arrive at a somewitagrated idea of likelihood of educated young pleo
remaining unemployed. The section to come is af hiitorical review of the education policies. Tfudlowing
section gives an account of the factors that leaygacts on students’ choice of education in Baregad Then, a
short account of the performances both of the stisdend of the education sector including the stafwocational
education in present Bangladesh. The concludingudson includes arguments for fostering new valaed
systemic changes that would stimulate the inteséshe students for vocational education. The psepis, not
undermining the importance of higher education baofplding some structural factors constraining fitvenulation
and implementation of policies to promote vocatl@thucation and counteract students’ choices.

EDUCATION POLICIES

Bangladesh emerged as a state 43 years ago, in t87dducation policies still bear some important
legacies of old colonial education system. At tlegibning of the nineteenth century a system ofréib&nglish-
language schools based on the British model waguitesl in the region that now constitutes BangiueThe
objective was civilizing mission, however, educatioprogrammes were designed to provide clerical and
administrative support to the colonial administratiThose also, creating a new middle class withiligm life style,
served the mercantile interest.

During its union with Pakistan (1947-1971) the doamt military-bureaucratic oligarchy, and the potit
elite, showed little interest in a people-orienteducation policy. They regarded mass educationedagpon
scientific and secular principle, as threats towbry ideology of Pakistan. They used educationcpd as an ideal
vehicle for the propagation of their political irgsts.

When Bangladesh became independent, in 1971, th@sea general awareness of the need to restructure
the education system to meet the needs of the mdonn implementing a scientific education policgsied upon
secular and democratic values. The full potentiéleducation for affecting development are notiseal owing to
politicization of education and education policex satisfying the demand of the labour market.

The civilising mission

What is Bangladesh today was East Bengal in cdldémita. So, Bangladesh shares colonial legacidls wi
India, especially West Bengal. It was in Bengal wehthe British East India Company started its datis. Calcutta
was the first capital of the British Empire in IadiA modern educational system was first initidtgdhe British in
Bengal. They established Fort William College irldd#ta, in 1800 and then the University of Daceal913. The
Fort William College aimed at training British admstrators in Indian Language. The institution otieme has
fostered the development of Bengali language. Maisyorians consider the college to be starting fpointhe

1 Field study in Bangladesh, December 2010-Januaty 2See also Rahman 2009; Rahman 2010.

2 Historical analysis is necessary because the #dncgystem of present Bangladesh still bears legaaf the past
colonial education policies. The choice of educatalso not discrete event, but embedded in bations over
time, linking past and present as well as future.
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Bengali renaissance. The University of Dacca wgitdo the Nawab of Dacca, a compensation of theuément of
the partition of Bengal in 1905,

With the British settling down in the seat of powtireir requirements changed. Lord Bentick, annednc
his educational policy in 1835, most to cater te giowing needs of administration and commerce c&iional
reforms started with a policy of assimilation oétimdians with British law and administration frdii86 to 1793.
The intention to ‘civilise’ the natives was to raitmatives in the civil service to provide admtrégive support to
the colonial administration. The evangelists, th@@am Sect in particular, had also a ‘civilisingssion’ through
opening of Bengal to missionary enterprise. Sinmdtausly the merchants in London showed a keeneisttén
opening Bengal, eventually India, to trade.

The institutionalization of English model educatioras followed by land reforms. The Permanent
Settlement Act of Bengal of 1793 in particular, feored a freely alienable private property rightSApreme Court
was established in Calcutta and judges were ammbidirectly by the Empire in order to defend thghts and
liberties of people against Indian institutionslafv and rights. In 1829, two Supreme Court judge€alcutta
proposed the extension of an English form of prgplemw to a part of Bengal. This required the elitament of a
social class who would acquire the requisite mesnustaste for British way of life. Educational aadiministrative
reforms were thought to be appropriate stratedibe.natives were different from the British in laage, manners,
customs etc. Education was assumed to remove $ifietedces. The natives were expected to develapigintaste
and assimilate themselves with the British. In thigy, “the spread of knowledge would not forfeg &arthly
reward; for ‘where ever our principles and our laage are introduced, our commerce will follofv.

The English law members in India also argued fer ithportance of English education for the natives.

Their aim was to arm the Bengali elite with Englisbrds and manners “to form a class who may bepntéers
between the millions of whom we govern; a Clasparfsons, Indians in blood and colour, but Englistaste, in
opinion, moral, and in intellect. They successfully convinced Lord William Bentindke Governor of Bengal in
1828, that the East India Company’s annual allocatif funds for education would better be spenteaching
Western learning to young Indians in the Englisindizage. The intention was, “to form a class who rhay
interpreters between us and the millions of whomgeeern; a class of persons, Indian in blood arlducp but
English in taste, in opinion, in morals, and irelfect”®

District judges in Bengal had put forward the pregloof administrative reform through education.
Simultaneously, the British colonial administrationtiated a kind of modernisation of the Indianr&aucratic
machine. The British also found it more convententeach the natives English, than to learn thallaguage. A
new education policy was set in motion to recruitdaucratic personnel from the natives.

The impacts of English education seemed to have lemixed blessing in relation to development in
India, especially in Bengal. Both the civilisingssion and the administrative purpose created neddimiclass, the
Bhadrolok, (gentlemen) adopting the English lifglestthus servedhe mercantile interest. English became
administrative language. The young generation ingaéwith some exception, embraced the English atitore/
The newly educated Bengalis found that bureaucjabis were the principal vehicle to upward mobjﬁtﬂ'hey
were attracted to government administrative sesvibat allowed status and privileges. On the oflaerd, English
education served to intensify Indian perceptionstladir native differences from those who ran thaeti®r

3 During the Indian freedom movement and after hition of India it played the role of progressiued
democratic movements. Its students and teacheysgltzentral role in the rise of Bengali nationaliand in
independence of Bangladesh

4 Grant quoted in Stokes E. 1989:34.

S Macaulay,s minute, quoted in Wolpert 1982:215.

6 Macaulay's minute quoted in Wolpert 1982:215.

A group of Muslims thought English education wagaiast Islam. Another group, Syed Ahmed being daelér,
accepted English education. Ahmed argued for nmzigtion of education.

83ee Alavi H. 1989, Kochanek S. 1993, Maddison A119
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administration. Eventually, this perception develdpo national consciousnes€alcutta in particular, became the
centre of intellectual, academic and cultural ati&is, as well as political mobilization.

Education policy as political propaganda.

India became independent in 1947, but divided itk@ countries, India and Pakistan. Though
geographically separated and culturally differedtie to complex political reasons, East Bengal, sgme
Bangladesh) became a part of Pakistan.

The political ideology of Pakistan did not allowetlgrowth of a modern secular education system. The
Pakistani leaders, who were Muslims, proposed Uodbe the state language and the teaching medin948).
This was the first step toward Islamization edwoatiThe proposal was rejected by the academicsstanignts in
East Bengal. Urdu was promoted by the Turks andhdlsgwhen they ruled India. It used a mix of Persiad
Arabic scripts. The language was considered a étaient of the Islamic culture. Bengali and Hinlad
Devnagari script and were associated with the Hingligion. While Urdu developed among the Muslinms i
northern India, the Muslims and Hindus of Bengaimarily used Bengali. Bengali is an Eastern Indgair
language that arose from the eastern Middle Iratigliage around 1000 BC. a new education policy)196

In 1962, the Pakistani government announced a riwation policy, based upon the report of 1959 by
Pakistan National Commission on Education. Theestudommunity and the Bengali intellectuals denednit
because it did not reflect their desire, a modextukar education. It was designed to fit the rezignt of the
Pakistani military-bureaucratic oligarchy and itsghasis was on Islamic values. The Pakistanis thtpsgce there
was nothing in common between the people of EasgBleand of Western territory of Pakistan, thegielis values
would keep two territories together.

The interests of the generals played a decisiveimothe national budget, so in the educationabktidrhe
military budget was more than 50% of total revereaenings of Pakistan. The share of educational étudgs
limited. The military-bureaucratic oligarchy knehat in the long run East Bengal would be secedadt Bengal
became a part of Pakistan against the wish of théeat community and the intellectual elite in Bahgrhe
Pakistani administration did not want enlightenddaated elite in Bengal. This was another reasopnitviid not
give priority to the education sector in East Bdnga

Politicization of education.

Bangladesh emerged as independent nation &hoféDecember 1971. The student community, the
intellectual elite, and the political leaders i thewly emerged nation urged that education berslgzhsince the
opportunity had been available only to a limitedibarior to its independence. They also demandeedacation
policy based upon the principles of secularism anigersalism. The constitution of Bangladesh areldtiucation
policies as proposed in its first two education ogssions (Qudrat-e-Khuda Commission report of 18id the
Shamsul Hug Education Commission Report of 199&yajteed education policy to be secular and inausihe
secular education in Bangladesh suffered setbacks.

Firstly, a good number of academics who were pitné® the progressive and inclusive educationgyoli
were killed by the Pakistani occupation forces wigithe 9 months liberation war in 1971.

Second, the policy recommendations were not futiplemented. The first post-independent government
did not have enough time to implement the policieshe President with his family members and cargypeaders
were assassinated by a group of army officers ifb13here were two successive military regimesraudo75-
1990. They amended the constitution in their effortget support from Islamic states. They droppes word
secularism from the constitution. Later, the militeegimes formed their own political parties amgmired the state
power in alliance with Islamist parties. In ordersecure and maintain political power, they acatpgtame degree
of Islamization of education.

9 Subhas Bose, a Bengali, was among the promindirrCivil Service, and the President of Indian @ress. He
gave up both his positions in the administratiod snthe Congress and formed his Indian Nationahywith aim
of freeing India through armed struggle.
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Third, Islamization went in tandem with politicizat of education. The growing ideological impact of
Islamization of education went along with the weakg of meritocratic principles in education duepilitics of
patronage. All political parties have developed@ppetor attitude towards Bangladesh. Such atudtiis further
reinforced by a process of politicisation of admsiration, business, judiciary and education. Asay wf gaining
support and the loyalty of students, the majortjpali parties give the student leaders extra @geék. They work as
mediating link between various government orgaionatand political leaders. They use their conoestito bring
a request to the leader, for top positions in thigarsities and for student admission.

CHOICE OF EDUCATION

The choice of education is not a discrete eventenubedded in social relations over time, linkingtpa
present and future. Both colonial legacy and traditl social values (social obligations, purity,ider and
prejudices) and status associated to various otiomgaleft strong imprints on present class stmectand on the
choice of education.

Students and their parents look upon educatiorpasing up opportunities for employment, higher imeo
and improvement in their standard of living. In geal, education is regarded as a major avenuedapation and
higher income. It takes on other values too. Ancetkd person is respected by most people. To haerh
education implies that one has acquired certapeaability.

The family takes the decision regarding educatiod eareer of the children. Parents regard giving a
prestigious education to their offspring as thditigation. Education is tailored to suit what faymnihembers,
usually parents, define higher education as a wé¢heir children. Accordingly consumption of edtioa within
the family takes place directly through family’'siwas and lifestyle. Children with higher educatame evidence of
pride of parents and kin. Such a consideratiorstrasg impact on the decision regarding choicedotation.

The family dignity, as obligation, flowing from thgast consumption of schooling endowed parents with
knowledge of the association between educationaifgpations and future well-being- whether as mialecomfort,
a sense of personal fulfilment, a prestigious jotr & order to pursue all these goals, they judmitween
prestigious schools and tutors.

The businessmen put relatively less weight on etrgaowing to their choice of investment in busise
and matrimonial relations as means both for ecoonmecurity and upward mobility. They are less metl to
switch over to other professions. In an earlievsyrl found some exceptions. A few businessmendead their
offspring abroad for higher education which seraetlimber of purposes’ First, their children achieved a foreign
degree, which is a source of status and prestigey ot friends among English or American studerdser, when
they took over the business of their parents treguimed a competitive advantage. Not only they dpgree in
Business management, they also mastered Engligudge. Both these skills added extra to their coempe,
especially in international trade. And, finallyethacademic degree and business success, inheiped them in
establishing matrimonial relations with other fagslenjoying higher social status and honour.

Higher education is regarded as effective mechartsmestablish matrimonial relationship. People
general put emphasis on similarity with each othdren they establish matrimonial relationship. Ecoim
differences and inequalities in wealth and statsisally determine the cut-off points, and preventrimenial
relationships between families. One born into aiti@nally higher class family naturally starts offith an
advantage in this process. One can move upwarkdeirsdcial strata by establishing matrimonial retadi with a
family with status, prestige and power. The prodasslves lot of efforts, for the newly rich in giaular. They
have to make extra investments in order to estalpéikations with a prestigious family. It happehattthe bride’s
parents pay for higher education of the groom.

n

Apparently, investment in higher education payshhuoaterially and socially. Vocational educationyma
be good for economic reason, but not for sociappses. In matrimonial relationship higher educatoralued,
vocational education is regarded as a constraint.

People generally feel that vocational educationeisessary. Whenever | talked to someone, at argaghe
or informal meeting, be they academics, professsora businessmen, all agree that vocational eotucand

10 Survey in Dhaka, 1998.
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training be given priority in order to facilitate@omic growth as well as to solve a lot of sopiablems. | also
observed a strong distaste for vocational educatioong the students irrespective of their sociakgeund. As
part of my field study | talked to students, athpeiry schools, at secondary schools, higher secgorMnolsll I
met students in classrooms and asked the que$tibat would they study after completion of secondsrlyool?
They talked about studying medicine, engineerimgnemics, law etc. No one mentioned carpentry,tetat and
motor mechanism etc.

People value educational achievements and occughtsuccess. Both for students and their parents,
education means a higher standard of living whiokational education and training cannot provideeyrhre
convinced that higher education leads to higheorme and more prestigious jobs. The question is sdeks
vocational education? The answer, came from a relpd, the Principal of Barisal Commercial Insttuis those
who usually drops out of the higher educationditim$ons choose vocational education as the Ipsbo.

The choice regarding selection of schools can ba as social mechanism of reproducing families arteo
able to mobilise a high level of economic and docapital. Education is a vehicle for social mayiliHigher
education is preferred, not only as a vehicle &mia mobility but also as a way of distinction.rScand daughters,
who perform well at school and get a higher degaee the pride of parents and of kin. A reputedstfs a source
of such pride. Friendship develops amongst parehthildren who attended similar schools. Such actst help
them in accumulating social capital. It means,tyipe of education one chooses adds more to hestii& of social
capital.

The previous section gave an account of educatiinigs. Various education policies had other otiyes
than providing students with knowledge and skiinong the students and their parents, there ispagbelief that
educational certificates are the key to obtainhrggliest-paid and most secure jobs. Education &ded as a means
to achieve other goals. That education is also & goit-self, that education transmitting knowledi way of
emancipation, is hardly taken into consideratiarctsa consideration has consequences for stugemfsrmances.

PERFORMANCES

In 43 years since its inception as an independenntcy seven education policies have been formdlate
None was implemented fully. The politicians havewséd an inclination towards their own philosophyedfication
which they were not loath to foist upon the natidheir policy objectives included expansion of ément. Those
tended to feed into the overriding aim of achievimgreased number of students. The number of stadsvelled.
The educational institutions came to be overwheligdtudents. The pressure opened opportunitieprivate
schools, colleges and universities. Presentlyetlaee 72 private universities in Dhaka only. Thaliqy of these
institutions requires scrutiny..

Institutional performances

Education system, at all levels, is geared to itipgrthe knowledge necessary to passing exams,
regardless of whether such knowledge is usefulractizal life outside schools, colleges and uniities Most
educational institutions perform classroom teachira motivates students to prepare for examinatamy and do
not deliver practical knowledge and skills. As aule there are more graduated young boys and \ghis regard
degrees or certificates as more valued, more thhat whey are useful for. Those add more to the high
unemployment rate. Following a national daily, thbas been a 28 per cent increase in the unempiyate over
three years between 2006 and 2889 he present rate is 3318

The unemployment rate does not include those wahauaderemployed. The rate of underemployment is
on rise. It was 17 percent in 2000 and 38 percrelm'03.14A major reason for underemployment is shortages of
skilled man power. There are few people in the laboarket with technical/vocational qualificatiod$he 2002-03
Labour Force Survey estimate shows that there 5&@0 men and 5,000 women with vocational qualifans. A
contrasting picture is the number of graduates. Ewery single person in the labour force with a

11 have chosen schools, colleges and universitigffierent parts of Bangladesh, in rural areasirlran areas.
12 The paily Star, 20.05.2010.
13 The daily Star, 29.08.2014.

4 Human Development Unit, South Asia Region, Theld/Bank, June 2006
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technical/vocational qualification there were mdban 104 others who have completed Secondary School
Certificate or Higher Secondary Certificate ando8#ers who had a university deg?e%Employers are reluctant to
hire unskilled labour force full time.

The biggest failure of the education system anicpappears to be the religious schodlke previous
section gave an account of politicization of ediacathat has plagued Bangladesh throughout thédastdecades.
As an outcome, fundamentalism has usurped eduehtgpaces. Of late a new interest has been showtheby
previous government (the four party alliance dur2@01-2006 in which Jamaat | Islami is one partriar)
madrassah educatidf® Driven by abysmal poverty and some attachmeneligious values, poor parents in rural
Bangladesh send their children to madrassas winene dare provided with food and shelter along welkical
Islamic thoughts and ideology but not with skilldaknowledge required for the job market. While, ggmment
schools and vocational schools lack funds, pertaaglocation for the madrasahs out of the pubkichequer is
quite high, though politicians acknowledge that mhadrasahs are not only educationally anachrontbgy tend to
roll back social progress. As female teachers atewelcome, students fail to grow a positive outldowards
gender issues. Topics relating to individual erigiment and social progress are almost never disdus
classroom in madrassas.

Clearly, education in Bangladesh is far from beangeans of transmitting knowledge and skills. Ny o
the education policy in Bangladesh fails to sattsfy demand of a modern education system, it aspepuates the
tendency of spending on unskilled human resoufdesre is little discussion on a rational educasgstem that not
only would provide the nation with skilled profemsals but also save the nation from wastage of, tmaney, and
human resources. There is too little investmetiLiman capital. There is mismatch as regard edundtabjectives
and means to attain those.

Let’s take investment in human capital first. Paldikpenditures for education have always been énd,
continue to remain low in Bangladesh. As a pergmntaf the gross domestic product, the level of egjare for
education in 1983 was approximately 1.3 percerfigare that did not rise substantially througho®8Qs. On
average, the share of education in the total deweémt expenditure of the government between 19d31883 was
only 4.1 percent; in 1985 it was only 3.1 percértere has been an increase in public expenditareeducation
during the 1990s still less than half of what otlseuth Asian countries, Thailand, Malaysia etc,ngpen
educationt’

The Third Five-Year Plan included efforts to impeoquality of education by restructuring higher
secondary and college education and introducingageament controls and performance evaluations. Thielgm
still remains. Secondary and higher education criggle have little currency in the labour marketégse they are
regarded as purely academic programs.

Institutions offering higher education in the laktcade increased many fold, however, the number of
institutions that provide vocational education ramed unchangeél?3 The present Education Minister expressed his
concern: “The technical education especially palgteéc institutions, has been neglected. We wairtnfmove the
quality of technical education by putting our befforts”.19

Students’ performance

As regards student performances, there are fowsrmajegories.
The first category refers to the students with gowtit records. For them, economic consideratiorsoff course
prime concerns. They value educational achievermemisoccupational success. Both are essentiagyf want to
maintain a decent life style, to achieve status &t&cmentioned earlier, education is tailored td sthat family
members, usually parents, define the educatiored nétheir children. Therefore, consumption of @tion within

15 The Labour Force Survey 2003-04.

16 Top leaders of Jamaat-i-Islami collaborated whig Pakistani occupation army during the Liberatidar in
1971.

17 world Development 2003. Bangladesh 2020; A l@rgitperspective.

18 |nterview in Dhaka, 16.01.2011. The Ministry ofueation; The Directorate of Technical Educatione Th
Technical Education Board.

19 Education Minister Nurul Islam Nahid, quoted ineTRaily Star, 20.05.2010.
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the family is a part of the family’s values ancesfyle. This group of students are obliged to meciate through
hard work at a college or at a university. It iscakxpected that children would repay their parbgtsupporting
them when they become old. The academic performaiites category usually is good.

The second category refers to those for whom eitucatas about obtaining a certificate in order ¢ g
job, rather than learning to do a job. Since mangents get admission, not because of their miwit,pbecause
recommended by some political leaders, they arigedlto reciprocating the favor they received franstudent
leader. They take part in demonstration, politicedeting etc. They have little time to study andrtleademic
performances are not satisfactory.

The third category refers to those who hold toptoss in various student organizations and are/adh
student politics. They remain students year aféarysince they are in the pay role of varioustigali parties. The
previous section gave an account of how the stuldemters have created a position to manipulatepthi¢ical
system. Taking one step further, they do this thhouiolent means. They also enjoy the protectiorpbltical
leaders. Thus, they have entered into co-existaiitethe political elite. They are provided witre& services and
enter deals with the police who gave them prote&% University campuses are under their control. Foy a
construction works at the university campus andstingply of equipment to the university, they mustdiven a
share of the total amount. Since education is ipidéd, access to education, as well as job, dependpolitical
connections, students are more interested in maingathose connections than using their time idging. Since a
teachers’ political connection is more importantdgosition at a university than his merit, thalgy of teaching is
questionable.

The students belong to the fourth category areethvdso take religious education. This group of shisle
lack knowledge and skill that are required for sloeiety as a whole. Yet they have strong interesipigrading the
status of their religious learning to use it to ggbb. As mentioned earlier, that the madrassadesits comes from
poor families with some attachment to religiousuesl They learn how to read religious book. Theg'tdget
lesson neither on humanities, social sciences,imaratural sciences. They are indoctrinated bycaldislamic
thoughts and ideology, they fail to grow a positivatlook towards gender issues, democratic valaes]
enlightenment. They are not provided with skill &msbwledge required for the job market.

Students belonging to the first category, in gelnevih good merit record, are employed. The pietig
not that rosy for all. There are evidence of unemplent in this category. It is mainly due to coctflig interests
between them and their employers, and politicaliaibn. The third category students, afterwardscome party
activists. Some get elected as member of the paglid. A few may become ministers. Others, becafigbeir
political connections, turn out to be rich busimess2l The students belonging to second and fourth cayquuse
to be serious social problems. Both these groupsrobertificates. But, in the job market thosdtifieates have no
value. These young men came to be the root causaf serious social problems: they became pernéedens
of their families; without job, they have lost ttus the society; they have lost trust in themsglvihey are
frustrated, many seek remedy in drug abuse; vemyynod them became victims of illicit businessmermgaged
systematic human traffic. The potential resouraesexcluded from participation in social developmétithout
job, they become easy prey of the political an@ji@ls organisations.

THE STATUSOF VOCATIONAL EDUCATION IN BANGLADESH

A number of vocational institutions were establisle 1970s and those still exist; Polytechnic bosés
(offer pre-engineering education), Technical Ingé&s (offer short-term mechanical and electricalning), and
Commercial Institutes (offer short-hand, computeining, secretarial and accounting schooling).

While universities and colleges are overwhelmed wiudents, the vocational educational institutseh
problems in recruiting students. Hardly any insétuses the full capacity, not even 50%. A schanlifg the
capacity of accepting 400 students receives ZOQmmionszz The schools are also ill equipped, equipments are

20 The Daily Star, a national daily.
21 see Rahman 2010: Power Networks in the Maklingioh in a Poor Country.
22 |nterview in Barisal. 14.01.2011. Fakhruzzamaimd®pal, Barisal Commercial College.
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old and not in use. These schools get a “step-enigthtreatment by the authoril%r'.3 There is also lack of
coordination between a school and other governroegdnisations. The whole system of Technical Edocat
very complicated. It faces heavy bureaucratic tasghnd there is lack of coordination between tistitutions
involved. There are three institutions involvedtéchnical and vocational education and traininge Ministry of
Education approves the institutions providing técaheducation; The Directorate of Technical Ediccabas the
responsibility of organising the curriculum; andeTRechnical Education Board is responsible for cetidg
examinations and certifying the successful candglaifThe bureaucracy within the institution is eveore
complicated. There are many layers in the hiergrpbgple working in one level of the hierarchy da know what
is going on at the next levéft

In some Secondary Schools, in addition to acadesulgects, students may take accounting, trade,
computing, and subjects that provide them with méxdl skills as elective subjects. There are soreehfical
Schools offering specialized skill to perform jobdffices, trading organizations and specific indas25

Business houses, industrialists and traders alf \arational education and training in minimum hig
regard. Private sector entrepreneurs are not iedaiv the management of vocational institutionds Thone reason
why students taking vocational training are podréined. The involvement of private business housag bring
changes both in terms of financing purchase ofitmgi equipments, employing skilled teaching staffl @aroducing
skilled workforce essential for industrial comp'c;'te'messz.6

There is a new awareness about vocational educalmn oriented education is now advocated as a
response to the inability of labour markets to offeéhite-collar job to graduates. There is also aespread
perception that conventional education, at secgnalad higher secondary levels, brings few bentdithe majority
of students; that education should provide younglestts with skill and prepare them for work in sestof the
economy where demand for labour is higher, bothoate and abroad. Employers feel that the educatistem in
Bangladesh is continuing to produce graduates lfibaad marginal trades, which have no market demamhdie
newer trades with substantial needs for skilledlaithave been left unmet. And, recently, there Iteen a new
interest in vocational training within the privegector. A few businessmen established trainingresrgroviding
young people with intensive mechanical and eleaitréclucation. The training is for 360 hours, ino36t months
time, depending on full time or part time traininihe private vocational training centres requirdiafion of the
Directorate of Technical Education and The BureaManpower Employment and Training. Prior to adnuisghe
trainees must pay a lump sum, the sum may vargpime cases 100,000 BDT and in some cases 200,000 BD
After completion a course a person may get a jadountry, in the Middle East and in South Easa&d

A number NGOs have undertaken educating the adbéietre for Mass Education and Science (CMES,
started in 1991) is one of the pioneers in adol@seducation. In addition to basic education, fersf vocational
training, credit and provides leadership trainingptigh the Adolescent Group Program.

Despite all these efforts the country still lackenditions necessary for enterprising activities ago
educated young people. Training capacity in theatlooal Education and Training (VET) system hashded to
145,000 since 1998. This is less than two percEehmlments at the secondary le 81Thus, there exists a gap
within labour market. Following the Human Developrhé&nit, South Asia Region, “The main challenge foe
skill development system is to overcome its inadégwrientation to the labour market. Formal prevédof
technical and vocational education and traininghdohave strong linkages with the private sectoplegers that

23 |nterview in Barisal, and Galachipa, 14.01.201d 4R.01.2011. Fakhruzzaman, Principal,Barisal Coroiale
Institute, Principal, Galachipa Textile Institute.
24 |nterviews in Dhaka; Bangladesh Technical EducaBoard. 16.01.2011.
251 my survey the examples are Barisal Commeraigiitute Polytechnic Institute and Textile Instum Barisal,
Galachipa Textile Institute etc.

Interview in Dhaka, Bangladesh Technical EducaBoard, and in Barisal, Principal, Barisal Commairci
College.
27 |nterviews in Dhaka, Technical Education Board0162011.
28 Human Development Unit, South Asia Region, The M/Bank, June 2006
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drive the changing patterns of labour demand, wothdy have proper incentives to build those cotioies, which
would ensure that skill development courses amvegit and useful to both graduates and employ@(s”.

CONCLUDING DISCUSSION

In development debate today there is an emphasisooial development. Social development requires
providing people with education, job opportuniti@asd other means by which they can realize theiergtl.
Education is expected to provide people with jolparpunities and other means by which they can zealheir
potential. The history of development since theubtdal Revolution, in Western Europe, to the pnésiccess
stories of East Asian countries, suggests sociatigs achieve economic growth and social progressugn
education, technical, managerial and industridiskbocieties which fail to provide people withuedtion and job
opportunities often have high rates of crimes aptemce as people seek alternative means for gatistheir needs
or improving their living conditions.

This article has undertaken a historical sociolalgianalysis of education policy in Bangladesh.
Sociological analysis in the sense, it examinedrfieences of social values and institutional ag@ments on both
education policies and on the choice of educatibeombined historical data and present data terpmet and
explain some structural factors constraining thplémentation of modern education policies in Badgthn as well
as the ways in which social values influence thaaghof education.

Since the establishment of the British Indian Ediooal service, that system had developed unddisBri
tutelage, with imported professional standardsmglish education that served to train administsgtolerks, and a
few elite of native teachers and scholars. TheidBrieducation facilitated a modernization of ediotetand the
emergence of an educated middle class in IndiainsBengal. During its 23 year union with Pakistdre t
modernization of process suffered severe setbasksgoto the Islamization process and interestshef military
generals. The educational system in post-indepérmgladesh has undergone some changes and refgetris
fails to satisfy the demand of a modern educati@tesn. The education system in Bangladesh stillaresnhighly
conservative and not truly a democratic one. Edocapolicies have created a phenomenon of educated
unemployed. The labour market is characterized lmiss match relations; too many young men and wowigén
higher degree the labour market cannot absorbgewthdre is acute shortage of skilled labour. Batincation policy
and preferences of students and their parentsedtddifferences between the demand for higher eduncatnd
vocational education. The differences may be atteith to individual (subjective belief in benefitsjccess, costs
etc.) and social perspective (opportunities, retsbms, social costs etc.). The differences areamdy driven by
individual ability, those also depend on social diians and opportunity structuré8. With increased number of
graduates and changes in demand in the job mardehg students are struggling for higher educatftm.the
dynamic and uncertain environment of technologichbnge, more highly educated workers have a big
advantage‘s.1

A major point this paper underlines is that sogadgress can proceed as planned if there are iguiffic
people with required knowledge and skills. Educatimlicies must ensure education transmits knovdedgcial
values, teach people to think, and provides pewjile skills so that they secure their livelihoodvesll as they can
contribute to the social progress. It is the resfiulity of the state to create opportunities arehfe policies. The
state, in Bangladesh, to put in the words of asoesearcher in Bangladesh, was dwarfing itsagitizo make them
docile instruments, the very opposite of what etlansshould do i.e. education should be light tdroa the mind
and heart, the realisation of what one is worth amking one capable of expressing opinion- thouwdjytf
Education is the source of inspiration and makepleecapable of thinking and be creative. Vocati@tkcation is
both creative and self realising.

A relative abundance of labour force provides Badgsh with a comparative advantage in production of
labour intensive goods. Vocational education wilka it easier both for skilled and semi-skilled kess to find a
job or to start on their own using their skill. $hivould in practice require a drastic reform in ation system.
Higher education is necessary for social and hudearelopment. Vocational education and training todpce

29 Human Development Unit, South Asia Region, The M/Bank, June 2006
30 Rahman 2010.
31 Bangladesh Development Series: Bangladesh 2010ng-run Perspective Study, World Bank 2003, p.37.
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skilled labour force is essential for industrial mguetitiveness. The immediate requirement is fastera
reorientation of the philosophy and practices of fpublicly run technical institutes so as to geteeraose
cooperation between them and private entreprenBarggladesh needs support, and share experienuesaly of

the developed donor countries.

Vocational education will further reveal needs tlgb participation in development programmes such as
development support related to women’s participatio economic life, including overseas employmétdssible
markets for skilled Bangladeshi workers abroad aféer some justification for investing in the scylst?’z There is

an urgent need to increase the levels of in-serrmi@ing. A well designed Vocational Education anchining
system can help in addressing this shortcoming

Vocational education embraces wider career oppiigsnthat include carpentry, electromechanical
drafting, plumbing, culinary arts, interior desigiental assisting, health assisting, informaticcht®logy, early
childhood education to name a few. Knowledge, eepee and the institutional capacity aid agencmegst be
taken into consideration in decision regarding &hgr invest for the development, developing newuesland
utilisation of human resources.

Bangladesh needs an education system that canogesikilled and creative human resources. This would
require a secular, dynamic and a creative systemdatation to develop the minds that will createvidedge,
revitalize communities and value system. Highercation is necessary. In addition to guaranteeingngairls and
boys their access to education, vocational traimmgt be given attention. These are tasks of patiekers in
Bangladesh. Given the necessity of creative huneaburces, the emphasis of this paper is on thectolgeof
stimulating social development through mobilizirgupg educated boys and girls in Bangladesh. Skitiswledge
and innovation are the driving forces of economiowgh and social development. The importance of ki
development policy can be linked to economic, eplent and social policies so that national develepnmay be
enhanced in a coherent way. The relatively lowatust of the vocational education can be compensatedhigher
wage for those who take vocational education. Tperences of the Scandinavian countries may beutdiing.
There, private sector representatives take patiegrmanaging boards of technical and vocationdititi®ns. This
ensures the market orientation of vocational trejniThe schools also improve their performancesatching the
supply need of skilled professionals with changieghand.

The importance of political connections, in gettamress to higher education, and to the job mankest
be replaced by merit and skill. The educationsfiintions must be free from political and religiomnfluences. This
would pave the paths to creative thinking and valaied reconcile positive attitude towards life lase honesty,
sincerity and shun the bad, drug abuse and criraictalities.
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